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In July 2013 The Supply began implementation of its supplementary curriculum centered on
service learning. The curriculum, known as SLUMS, is designed to activate slum youth
to be engaged participants in their community’s future.
The objective of this study is to evaluate the impact of the SLUMS program on civic
engagement levels of slum youth. The study was also designed to add to The Supply’s
research on overall civic engagement trends among Nairobi slum youth.
Through quantitative and qualitative analysis, the findings provide baseline data on slum
youths’ perceptions of civic duty and the frequency and means of acting on that duty.

The results point to an overall trend that Nairobi slum youth are civically
aware, but not necessarily civically engaged.

METHODS
The Supply is not the first to think or write about
civic engagement (though we may be one of the first
studying it in the slum setting). So we turned to existing
research to see how others have attempted to measure
civic engagement, especially as an outcome of service
learning. This process revealed broad themes and sample
questions used to define and measure civic engagement.
We took those themes and created a survey relevant to
the sociopolitical context of Nairobi slums.

The survey included questions on the following themes:
• Civic Competence & Political Efficacy

• Trust of Institutions

• Participation in Informal Networks

• Participation in Service Learning Projects

• Participation in Formal Networks

• Perception of Classroom Environment

• Trust of Community
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Each survey question had multiple responses, which were coded with point levels (i.e.
-2, -1, 0, 1, 2). In total, the survey had 100 possible points, which we recalculated so each
survey would lie on a scale between 0 and 10. We’ll call this scale The Supply Civic

Engagement Scale (TSCES).
In June and July The Supply’s research team met with Form 1 students in 14
different community schools from 5 sub-regions of Nairobi. A total of 280
students participated in our survey, and approximately 130 additional students
participated in focus groups.

FINDINGS
Figure 1 shows the initial results from round one of data collection. The average civic
engagement score of all schools was 3.35 on the 10.00 scale. KevJumba High School, where
SLUMS is being implemented, had an average of 3.56.
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These scores provide a comparative look at civic engagement levels between informal
community school students in slum areas of Nairobi. The findings suggest that overall
civic engagement is relatively weak. However, findings from Figure 1 will be more relevant
following the second round of post-implementation data collection. At that time, percentage
changes of the civic engagement scores will provide insight on how The Supply’s SLUMS
program is having impact.

FINDINGS continued
Figure 2 demonstrates the breakdown of the overall score into the themes included on the
instrument. These findings are more beneficial in showing us how students are civically engaged.
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Based on the civic competence and political efficacy (0.41) score, students do have a
basic understanding of what it means to be a citizen – that is, they have a basic
understanding of civic awareness. The responses showed that most students recognize that
issues exist in their community and that they may have some role in addressing those issues.

The inclusion of formal networks (0.47) and informal networks (0.21) as themes provides
an understanding of how students believe in acting upon their civic duty. Based on the
sociopolitical context of Kenya and the slums therein, it is surprising to see formal networks
scoring stronger than informal networks. Formal networks in Kenya are often perceived as
corrupt and marginalizing to groups such as slum dwellers. Yet, this finding suggests

that students are more likely to be aware and active in formal means of
participation, such as formal church groups or official political campaigns,
than they are with informal means of civic participation such as community
organizing. Several factors may contribute to this difference, including a highly publicized
national election that was conducted a few months prior to data collection. It should be
noted, though, that scores of both the formal and informal are relatively low – especially
when it comes to participation in either network.

FINDINGS continued

Ultimately, the low levels of both community trust (0.18) and institutional trust (0.10) may
be what inhibits overall civic engagement from flourishing. Because, although students

have a moderate understanding of their civic responsibility and the outlets to
exercise that responsibility, a lack of trust in their peers and institutions will
undoubtedly hold them back from active participation. Low levels of institutional
trust are not surprising given the history of corruption in Kenya’s political systems.
However, an equally low level of community trust is troubling, as it may pose a significant
hindrance to even the most local levels of organization and civic action. This low level of
community trust likely correlates to the low strength of informal networks – if students or
the community as a whole lack trust in their neighbors, they are unlikely to discuss sensitive
community issues and participate in community action.

Finally, measures of civic engagement within the education system are the lowest. The
low levels of classroom environment (0.07) and service learning (-0.07) suggest that

democratic principles such as freedom of expression and discussion-based
learning are not part of the regular classroom experience. Students are unlikely
to participate in any service projects as part of their school experience, supporting another
Supply observation that classrooms rarely tie education to civic thought or civic duty.
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Quantitative and qualitative findings suggest that students may be civically
aware, but they are not necessarily civically engaged.
Civic awareness is illustrated by the moderate strength of civic competence and political
efficacy scores, which measured students’ perceptions on the need for community change
and their role in that change. Qualitative findings from the focus group discussions also
supported this argument. Students easily listed community issues that needed addressed;
and they usually assumed a high level of responsibility for enacting those changes.
Low civic engagement is demonstrated quantitatively through the service-learning score of
-0.07, which measured participation in community service projects. Common threads in the
focus groups supported this low level of engagement, as 100% of students said that they did
not participate in a service project as part of their education.
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Full implications of this study are dependent on findings from the second round of data
collection. However, the initial trends show support for a program like The Supply’s

SLUMS curriculum.
Students’ ability to list multiple changes they would like to see in their community, along
with their belief (stated in focus groups) that receiving an education equates to increased
civic responsibility, contradicts with these same students’ lack of participation in community
projects.
In design, the SLUMS program would bridge this disconnect by engaging students

in monthly community projects.

